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CHAPTER I 
INTRODUCTION
Despite the voluminous literature dealing with 
curriculum, methods, goals, administration, and financing of 
education, a survey often reveals some fundamental questions 
that receive but minor consideration. One of the most 
fundamental of these is, "What do students actually think of 
the educational system that is provided for them?”
One author lists the degree to which the school 
interests its pupils and their parents as a major factor in 
the holding power of the school over its pu pil sInterest 
in the school program is closely allied with approval of the 
same. What do pupils consider the factors in their school 
life that aid them most in achieving desired goals? What 
factors do they feel are detriments and hinder them from 
making progress? Failure to ask these questions often im­
poses a neutral or even Antagonistic type of instruction in 
which the dynamic quality of education is lost through 
passive reception or rejection on the part of the learner.
The desire for knowledge, an important educational 
objective, is developed through interest in, appreciation
^Ward G. Reeder, The Fundamentals of Public School Administration, (New York: The MacmiilanUompany, 195I},p. 499.
— 1 —
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of, and challenge of real problems and their solutions. 
Teachers who engage in their work thoughtfully can learn 
much from the student that might help make the communication 
of knowledge an easier and more meaningful process.
The teacher will then be heard when he says:
Pray listen to me, and test the result of my studies, reflections, investigations, with your insight and critical powers. Perhaps what I say will interest you; perhaps this explains certain mysteries; perhaps you can substitute this information for your superstitions; perhaps this is useful to you in your life, in your occupation, in your l i v i n g ,2
THE PROBLEM
Statement of the Problem. In the belief that educa­
tion occurs against certain resistances and the students 
often become traumitized and develop certain hostilities^ 
toward the school and learning, the purpose of this study 
was to determine what factors in the Poplar Junior and 
Senior High Schools increase these resistances; and what 
are some that tend to overcome them.
The problem of evaluation of the school program was 
approached through the students to furnish information for 
improving school-pupil relationships, increasing the effec­
tiveness of the teaching-learning situations, and providing 
a more complete understanding of the students and their 
problems.
^W. H. Maurer, "What I Have Learned From My Students," The Extension News Service. Universitv of Michigan. XI (June
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Importance of the Study. An immediate goal of the 
study was to furnish information to provide a basis for im­
proving the school program. One main concern was to 
determine the extent that disapproval of the school had 
relationship with the high rate of drop-out, a major problem 
of the Poplar Schools.
Another objective was to furnish information to 
improve the quality of instruction from the pupils’ view­
points and thereby increase the effectiveness through in­
creased interest. An attempt was made to discover the extent 
to which students desired changes, and whether or not improve­
ments could be made on the basis of their constructive 
criticism.
An additional outcome of the study was providing the 
students with experiences in evaluation which might have an 
educational value. Taking part in the survey might have 
provided a certain release of student frustrations in cases 
where the school was used as a scapegoat. There was the 
possibility that a better understanding of their own prob­
lems would result as well as a greater appreciation of some 
of the problems of education.
Limitations of the Study. The study was restricted 
to Grades Seven through Twelve inclusive in the Poplar Public 
Schools, Poplar, Montana. Some students’ opinions may have 
been affected by prejudices rather than the points being 
considered. Other students may have been hesitant to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
register their real opinions though their answers could 
remain anonymous. The following statement gives some indi­
cation of the value of student opinion in school-program 
evaluation:
The student, as the recipient of instruction, stands in a peculiarly strategic position to make functional and pertinent appraisals of general and specific aspects of the instructional program to which he is subjected.3
Other limitations of the study include:
1. Sampling. The study included only those pupils 
who were in attendance on the day their particular group was 
surveyed. Thus, two hundred seventeen students participated, 
with twenty-four not taking part.
2. Scope. Generalizations from this stçtdy may not 
apply to other schools due to the differences in school 
populations and conditions.
3. This study represents an evaluation of factors 
contributing and hindering school success in light of the 
students'^ estimates and should not be interpreted as any 
final answer. Recognition of the changing needs of students 
in accord with changing society should serve as a reminder 
that there is need for continual appraisal of the school 
program and the teachers.
DEFINITIONS OF TERMS USED
Students and Pupils. Throughout this study, the
. E. Greene and W. G. Findley, "Evaluative Procedures for the Improvement of Instruction," Educational Record, 
(January, 1949), 30:33-34.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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words "student" and "pupil" are used interchangeably and 
include persons regularly enrolled in Grades Seven through 
Twelve inclusive and attending the Poplar Public Schools 
during the school year 1953-54.
Factors. This term shall be interpreted to include 
the various phases and conditions of the school program 
which affect pupil progress.
Indian Students. Students who were of sufficient 
degree of Indian blood to receive Indian rights were included 
in the classification. These students were Assiniboine and 
Sioux varying from one-eighth to full-blood degree.
White Students. These students had no Indian blood 
or less than one-eighth degree Indian.
Questionnaire. This term shall mean the form devised 
for pupils to record responses indicating factors which they 
believed related to school successes.
Initial Interview. This term means the first inter­
view with fifty students for purposes of discovering the 
areas from which the questionnaire originated.
BASIC ASSUMPTION
This study was conducted with the assumption that 
student opinion and estimate were pertinent in appraisal of 
the factors of the school and that the wise instructor could 
learn much from those appraisals to help in the communica­
tion of knowledge.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER II 
REVIEW OF RELATED LITERATURE
A search of available literature revealed several 
articles pertaining to studies of evaluation of educational 
programs by students, but none was found which pertained 
directly to this study. Schools have probably conducted 
such surveys, but the results have not been made available 
for study.
Fulton^ conducted a study participated in by an 
alumni panel from Seattle High Schools. Some of the panel's 
conclusions were:
1. Schools should not leave preparation for family 
life to chance,
2. Study periods are largely a waste of time.
3. There is not enough stress placed upon the skills 
of communication.
4. Teachers are too materialistic in teaching and 
too afraid of giving ideals.
5. High school courses do not teach how to think 
through all phases of a question.
6. All students should have at least one semester of
^Reed Fulton, "Our Consumers of Education Speak Their Minds," Clearing House. 27:42-4, September, 1952.
- 6-
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typing.
7- Students who plan to attend college should be 
given instruction in note-taking.
Ô. There is need for more practical teaching.
9" The teacher’s personality is more significant than 
his subject.
10. There is a question as to whether the schools 
are expert in developing citizens who will work without a 
cudgel in sight.
2A ninth grade boy wrote that teachers are "unique 
creatures" who occupy themselves "torturing" students under 
their supervision. He had aversions to orally-read tests, 
colossal homework, and inadequate class discussions. He 
liked teachers to be friendly, to possess a sense of humor, 
and to appear unhurried.
According to Kaplan and O’Shea^ mental health con­
tributes greatly to success and its development is one of 
the primary functions of the school. In brief, this survey 
concluded that the following conditions were the greatest 
hazards to school success in the order of their frequency of 
occurrence:
1. Unsatisfactory home conditions.
2. Failure of curriculum to meet needs.
3- Overcrowded classrooms.
^Oliver Lance, "A High School Freshman Blows Off Steam," Clearing House. 27:159-61, November, 1952.
in and J. David O’Shea, "Mental Health Haz- 
lucational Leadership. 73:197-9, March,
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
4. Fear on the part of the student to participate 
orally in class.
5. Failure of student to be accepted into desired
clique.
6. Inadequate playground facilities.
7. Parents unhappily married.
Ô. Inadequate report card system.
9. Lack of parent cooperation with the school.
10. Inadequate clothing and money.
11. The labelling of pupils as delinquent or lower 
class socially.
12. Teachers using degrading remarks toward students.
13. Personality conflicts with other students.
14. Shyness on the part of the student.
One teacher^ provided the opportunity for her students 
to air their gripes about school life. The most frequent 
complaints were:
1. Teachers yell too much about nothing.
2. Students are given too much homework.
3. Teachers take ill feelings out on pupils.
4. Teachers show favoritism toward athletes.
5. Teachers should be careful about dress and 
grooming.
6. Too many tests are given.
7. Class time is often wasted in arguing with one or
^olan V. Tanner, "My Students Air Their Gripes," Clearing House. 27:95-0, October, 1952.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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two students.
8. Some subjects are not useful.
9. Many teachers are too sarcastic.
Junior Town Meetings were used to reorganize schools 
in occupied Germany into more democratic procedures.
Students participated in the reorganization in a project 
that was predicted to have great success.^
Dr. Montagu^ emphasized the need for changes in school 
life from the emphasis on success and ambitiousness in com­
petitive situations to emphasis on cooperation and social 
competence. Evidence gathered in a study of a fifty-year 
period was presented to support the fact that the drives of 
cooperation, love, and interdependence are denied in school 
to the peril of adequate child development.
Allan? conducted a survey of students who failed to 
adjust to school life and dropped out of the University of 
Illinois High School. The major conclusions of this Illinois 
study to determine the holding power of the school was that 
many students who are not successful in school are labeled 
as failures before they enter high school, and the one thing 
that school has effectively taught them is that school is
^Russell C. Mock, "Youth Has Its Say," Clearing Housej 
27:339-43, February, 1953.
^Ashley Montagu, On Being Human. (New York: Schuman.1950), 410 pp.
?Charles M. Allan, "What Have Our Drop Outs Learned," Educational Leadership. 53:46-52, March, 1953.
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not the place for them.
A study of one hundred seventy-five students who had 
been unsuccessful in school in Evansville, Indiana, showed 
these reasons for failure:
1. Students needed more encouragement in school.
2. Dislike of certain subjects caused failure.
3. Dislike of certain teachers led to failure.
4. Students failed because of no sense of fitting 
into or belonging in school.
5. Some students failed because of ill-health.
Park9 investigated the extent to which human relation­
ships in school are affected by the way needs are met. His 
conclusion was that the degree to which the basic needs 
(such as belonging, achievement, recognition, economic secur­
ity, and self-respect) are not satisfied results in behavior 
patterns such as aggression, submission, withdrawal, and 
psychomatic illness.
Attempts have been made to obtain student reactions 
to their school life and educational program in some high 
school classes. Studies have been conducted to receive 
suggestions from the consumers of education after they have 
graduated or left high school. No other studies were found 
in which all of the students, while attending school, were
^Daniel W. Snepp, "Why They Drop Out," Clearing House. 
27:210-14, April, 1953.
^Lawrence Park, "Emotional Needs Affect Relation­ships," Educational Leadership. 73:110-29, February, 1953.
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given the unrestrained opportunity to criticize or praise 
the various facets of the school program.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER III 
METHODS USED AND GROUP STUDIED
To avoid the possibility of directing the thinking of 
the students into certain preconceived areas of evaluation, 
a prepared questionnaire was not used to begin the study.
The survey was initiated by interview carried on during a 
two month period with a sampling of fifty students. The 
information obtained from these interviews was recorded and 
analyzed to furnish material for the questionnaire form. The 
questionnaire thus originated from the areas and specific 
factors believed related by the students to school success 
or failure.
Initial Interviews. Ten students from Grade Seven 
were interviewed as were eight fro# Grade Eight; nine were 
interviewed from Grade Nine and eight each from Grades Ten, 
Eleven, and Twelve. Only three students could not or would 
not mention instances or factors which they considered 
hindrances, while four students did not mention things that 
had helped them in school. Several thought seriously enough 
about the problem to return for further discussions to add 
to or clarify statements made previously.
Items mentioned during the initial interview were
— 12»
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grouped into six broad phases of the school program:
1. What is taught in school was mentioned nine times 
as contributing to success and four times as hindrances.
2. The school activity program aided four pupils 
while it had the opposite effect upon five.
3. Qualities and characteristics of the teachers 
were believed of major importance in the successes of six­
teen pupils; other qualities of teachers had hindered twenty- 
one pupils.
4. Relationships with other students accounted in 
part for successes of eight students and was responsible for 
seriously unpleasant experiences in six instances.
5. Home influence was considered propitious to school 
success in four cases; home influence was considered to have 
adverse effects by three students.
6. Certain instructional methods were outstanding in 
the success of four of the interviewed students, while other 
methods had contributed to the failure of eight.^
These areas formed the basis for the questionnaire 
used in the study.
The Questionnaire. All parts of the school program
which were mentioned by students during the initial inter-
2views were included in some manner in the questionnaire.
The school building, supplies, and facilities were not
^Table I, p. 14.
2Appendix, p. 74.
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TàBLü. I
FREQUENCY OF MENTION BY STUDENTS OF FACTORS RELATED TO AIDING AND HINDERING SCHOOL SUCCESS DURINGINITIAL INTERVIEWS
Factors Aiding Successes Grades
7 ê 9 10 11 12
About What is Taught in School 1 2 3 2 0 1The School Activity Program 1 1 0 1 1 0About the Teachers 3 3 3 3 1 3Student Relationships 0 0 1 0 4 3Instructional Methods 1 1 0 1 1 0Home Influence 1 0 0 0 1 1No Answer 1 1 1 1 0 0Total 10 É 9 ' É' ' 8 é
Factors Hindering Successes Grades
7 8 9 10 11 12
About What is Taught in School 0 1 0 1 2 0The School Activity Program 0 0 1 2 1 1About the Teachers 4 5 3 2 3 4Student Relationships 0 1 2 1 1 1Instructional Methods 2 1 2 1 1 1Home Influence 2 0 0 1 0 1No Answer 2 0 1 0 0 0Total lo 8 9 .... 8
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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mentioned and received no consideration in the study.
THE GROUP STUDIED
From Grades Seven through Twelve in the Poplar 
Schools, 217 students answered the questionnaire which was 
administered by the same person to groups by grades during 
the month of April, 1954.
The grade distribution was fifty-six in Grade Seven, 
forty in Grade Eight, forty in Grade Nine, thirty-one in 
Grade Ten, twenty-eight in Grade Eleven, and twenty-two in 
Grade Twelve. Twenty-four students who missed meeting with 
their groups were not contacted.
In an effort to obtain unrehearsed and honest answers, 
the fact that the survey was being made was not widely ad­
vertised either to the teachers or students. This was also 
the primary reason that responses from the absentees were 
not used.
Of the participants, 1?6 had attended the Poplar 
Schools for five years or more; forty-one had attended for 
less than five years. Of the forty-one students who had 
attended this school for less than five years, thirty-two 
were children of oil-field workers and had attended several 
different schools.
Of the entire number of respondents, 112 were boy 
students, and 105 students were girls. By races, 146 were 
White students, and seventy-six were Indian students. Dis­
tribution by grades and races are shown in Table II, page 16.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
- 1 6 -
TABLE II
DISTRIBUTION OF GROUP STUDIED BY GRADE, RACE, AND SEX
Grade Boys GirlsIndian White Indian White Total
Grade 7 18 15 8 15 56
Grade & 5 11 8 17 40
Grade 9 6 16 6 12 40
Grade 10 7 11 3 10 31
Grade 11 6 6 3 13 28
Grade 12 0 11 2 9 22
Totals 42 70 29 76
Not Taking 112 105 21724
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER IV 
PRESENTATION OF FINDINGS
Included in the directions pertaining to the responses 
was the statement that the students were free to sign the 
questionnaire or not sign as they chose. The distribution 
of those who signed the papers follows;
1. Students in Grade Seven signing were two White 
boys, five Indian boys, and two White girls for a total of 
seven boys and two girls, or nine pupils.
2. Grade Eight students who signed their names were 
three White boys.
3. In Grade Nine, two White boys and one Indian girl
signed.
4. Grade Ten students who identified themselves were 
one Indian boy, one Indian girl, and one White girl.
5. In Grade Eleven, one White boy and one Indian boy 
signed their responses.
6. Two White boys signed from the Grade Twelve class.
The distribution showed that the girls were more hesi­
tant about identifying themselves with their answers. 
Frequency of signing showed the Indian boys highest (16.7 
per cent) followed by the White boys (15«9 per cent), the 
White girls (10.5 per cent), and the Indian girls (6.8 per
-17-
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cent.
About What is Taught in School. One major considera­
tion in appraisal of the curriculum was to determine what 
courses not then offered students believed would be valuable 
to them and that they would like to have added to the course 
of study.^ The conclusion was drawn that the lower grades 
were not as aware of the value of electives as the upper 
grades; thirty-nine students in Grade Seven indicated there 
were no subjects they wished added as did thirty from Grade 
Eight, twenty-seven in the Freshman class, nineteen in the 
Sophomore class, twelve in the Junior class, and only two 
among the Seniors.
Choice of Subjects. According to frequency of free, 
responses, a Foreign Language was the subject which the most 
students wanted added to the curriculum. Advanced Mathe­
matics, the next high choice, was mentioned by nine pupils. 
Art, a course which had occupied some importance prior to 
its discontinuance for one year, was mentioned by only four 
students. Other responses are shown in Table III. Subjects 
listed by grade-groups were not available to those grades at 
that time.
Dislike of Subjects. In response to whether or not 
students believed that the dislike of subjects contributed 
to the difficulty in mastering those subjects, fifty-three
iTable III, p. 19.
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TABLE III
FREQUENCY OF I4ENTI0N BY STUDENTS OF SUBJECTS WISHED ADDED TO THE CURRICULUM
Courses Grade s
7 É 9 10 11 12 Total
Foreign Language 2 7 a 5 S 12 42
Advanced Mathematics 1 1 7 9
Shop 7 7
Mechanics (Auto) 1 1 3 5
Art 3 1 4
Home Economics 3 1 4
Swimming 1 1 2 4
Conservation 1 1 2
Driver Training 2 2
Shorthand 2 2
Vocational Agriculture 1 1 2
Anatomy 1 1
Girls^ Athletic Association 1 1
Girls* Basketball 1 1
Sociology 1 1
Tennis 1 1
None 39 30 27 19 12 2 129
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
—20-
felt no relationship existed. Dislike of a subject added to 
the difficulty of studying that subject for 121 pupils; 
forty-three believed that dislike contributed "very much" to 
failure.
A majority of the students (128) expressed dislike 
toward certain subjects; eighty-nine expressed dislike of 
no particular subjects.^ Mathematics and English were the 
most disliked subjects with thirty-four students each. In 
response to a different question, these two subjects were 
the most favored from the consideration of helpfulness. Of 
the thirty-four students who disliked English most, eighteen 
also believed that subject would help the student most. 
Fourteen students who disliked Mathematics over other sub­
jects felt that this subject would also help them most.
Twenty-three students disliked Science courses and 
twenty disliked History. None of the boys disliked Physical 
Education; three of the girls expressed dislike for this 
subject. Other aversions to subjects are shown in Table IV.
Courses Most Helpful. English courses were considered 
those most helpful or likely to be most beneficial by fifty- 
three students, followed by Mathematics considered most 
helpful by forty-two. Science courses were listed by twenty- 
two; eighteen girls were of the opinion that Home Economics 
was the course of most value to them. Six students believed 
Typing the most valuable single course. Only one student
^Table IV, p. 21
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TABLE IV
FREQUENCY OF MENTION OF SUBJECTS MOST DISLIKED AND CONSIDERED MOST HELPFUL BY STUDENTS
Subjects Most Disliked
7 S 9
Grade10 11 12 Total
English 2 5 5 S 11 3 34Mathematics 9 15 5 2 2 1 34Science Courses 5 S 6 1 3 23History S 2 6 4 1 21Literature 1 4 1 6Physical Education 2 1 3Spelling 1 1 2Bookkeeping 1 1Geography 1 1Home Economics 1 1Journalism 1 1Shop 1 1None 30 6 19 14 S 12 Ô9
Subject Most Helpful
English 16 13 6 7 5 6 53Mathematics 12 11 S 5 5 1 42Science 1 2 11 2 2 4 22Home Economics 5 3 3 7 ISHistory 5 1 4 2 1 13Shop 1 4 3 STyping 2 1 1 2 6Problems of Democracy 4 1 5Spelling 3 3Bookkeeping 2 2Sports 2 2Driver Training 1 1Physics 1 1Reading 1 1None IS 5 4 S 0 5 41
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listed Driver Training as the most helpful course. Other 
courses are shown in Table IV.
Freedom of Choosing Subjects. The students were in­
consistent as to their feelings about choices of subjects.
That more freedom in choosing subjects would be beneficial 
was the belief of 101 students, yet only eighty-eight answer­
ed that they would change to different ones if the opportunity 
were provided. Fifty-three students did not consider more 
freedom in subject choice helpful compared to eighty who 
would not change if they could. Sixty-three students did not 
care whether or not there were more freedom in selecting sub­
jects; this compared to forty-nine pupils who were undecided 
about wanting to change courses.^
Students expressed varied opinions about the number of 
subjects that should be studied each term. Only fourteen 
students wanted to take fewer subjects, 131 respondents indi­
cated the same number desirable, and sixty-two pupils believed 
that it would be helpful to be able to take more subjects.
As might be expected, the majority, forty-nine students of 
those desirous of more subjects were in high school.
Certain Aspects of Instruction. Three general topics 
concerning training in oral and written expression, teaching 
Americanism, and consideration of family relationships and 
everyday living were surveyed.4 The majority of answers
^Table V, p. 23. 
^Table VI, p. 24.
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table Y
DISTRIBUTION OF RESPONSES REGARDING FREEDOM IN
CHOOSING SUBJECTS
Wanted More Freedom in Choosing Subjects Yes No Don* t Care
Grade 7 17 12 27Grade S 16 5 19Grade 9 16 15 9Grade 10 1Ô 7 6Grade 11 19 8 1Grade 12
i M
6 1Tot al 53 El
Would Change Courses ifOpportunity Presented Yes No Don’t Know
Grade ? 19 18 19d 20 13 7
9 11 25 410 6 11 1411 19 24 312 13 7 2
Total W E9
Number of Subjects WouldTake Each Year More Fewer Same Numbei
Grade 7 6 9 318 7 3 30
9 13 1 2610 18 1 1211 10 0 1812 8 0 14
Total 'El T4 H I
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TABLE VI
DISTRIBUTION OF RESPONSES REGARDING 
CERTAIN INSTRUCTION
Are You Taught Oral andWritten Expression? Very Much Not, Enough About Right
Grade 7 2 7 478 0 10 30
9 2 13 2510 1 13 1711 0 la 1012 0 13 9
Total 5 74
Is Americanism and LoyaltyDiscussed in Classes? Very Much Some None
Grade 7 7 44 5Ô 4 34 2
9 4 22 1410 0 30 111 3 22 312 5 15 2
Total 23 167 27
Need For More InstructionAbout Everyday Living? Would Help No Help About Right
Grade 7 23 2 31a 22 7 11
9 25 3 1210 20 5 611 22 0 612 15 2 5
Total 127 19 71
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indicated that students felt they were being taught how to 
express themselves to others; however, seventy-four pupils 
believed that added training was desirable, A small minority 
believed that Americanism and loyalty to country was not 
stressed enough.
A substantial number, 127 students, believed that it 
would be beneficial to have more study of everyday living 
and family life compared to seventy-one who thought present 
stress in this area sufficient and only nineteen who did not 
think more instruction would be helpful.
APPRAISAL OF SCHOOL ACTIVITIES
Student Interest in Activities. Definite evidence 
was presented that students were of the opinion that an 
adequate activity program made school more interesting and 
worthwhile. One student, a Freshman girl, did not feel an 
activity program was beneficial, 207 students believed such 
a program definitely valuable, and nine were undecided.
There was slightly more difference of opinion regarding tak­
ing part in activities. Fifteen students did not like to 
attend school activities and thirty did not like to take 
part in making activities successful. A much larger number, 
186, enjoyed taking part in plays and activities; 202 
students liked to attend such school functions.
The Cost of Activities. The cost of attending school 
social functions and activities had appeared to be an
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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obstacle for some pupils. An eighth-grade girl said the 
cost of activities had limited her attendance very much; 
sixty students said cost had limited them to some extent.
The remaining 156 students answered that cost had not pre­
sented any problem.
The Amount of Time Taken for Activities. The school 
activity program can be demanding of student time to the 
extent that school work suffers and outside-of-school activi­
ties are limited. Only one eighth-grade boy considered the 
time taken for activities contributed to his failure to get 
school workp thirteen students believed activities did not 
take enough of their time from school work. Two hundred two 
students considered a proper balance between activity time 
and school work existed.
The conflict between school activities and outside 
activities was more noticeable. School activities kept 
eleven students from taking part in outside activities that 
were considered more beneficial; the school program denied 
to some extent the participation in other functions for 
sixty-eight students. There was no conflict for 137 
students.^
Emphasis in Program on Activities. The number of 
school functions carried on each year was of some concern to 
the students. A large majority of the students thought more
5Table VII, p. 27.
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TABLE VII
DISTRIBUTION OF RESPONSES BY GRADES REGARDING 
STUDENT EVALUATION OF THE ACTIVITY PROGRAM
Did Cost of Activities 
Limit Participation? Very Much Some None
Grade 7 S
91011
12
Total
1000
0
0
10
1511
12
93
m
45
25
29
19
19
19
T5^
Did Participation in School 
Program Limit Outside 
Activity? Very Much Some None
Grade 7 3 16 378 4 15 21
9 1 7 3210 1 12 1711 1 13 1412 1 5 16
Total 11 68 138
Did Time Soent For SchoolActivities Take Too MuchTime From School Work? Too Much Not, Enough About Right
Grade 7 0 4 528 1 5 34
9 0 0 4010 0 1 3011 0 2 26
12 0 1 21
Total T3 202
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school dances, parties, and plays would be desirable. Only 
five students wanted fewer of such functions, while seventy- 
nine were satisfied with the present number.
More students were satisfied with the Band and Ath­
letic programs.^ Present emphasis upon Band and Music was 
satisfactory to 174 students. Only nine felt that this pro­
gram was stressed too much, and thirty-one thought more 
stress of music activities was needed. The place occupied 
by Athletics was rated satisfactory by I64 compared to forty- 
one who thought more emphasis should be placed on this part 
of the program. According to twelve students, there was too 
much stress on Athletics although only one would decrease 
the number of contests. A larger number, fifty-eight 
students, wanted the number of contests increased with I3Ô 
satisfied with the present program.
RELATIONSHIPS WITH STUDENTS
Cliques and Popularity. Students often form small 
exclusive groups of friends; groups that are extremely 
selective at times. When asked whether these cliques were 
necessqry to complete a happy high school life, the majority 
of students, 159, answered that these groups were not neces­
sary. However, a substantial minority, fifty-eight students, 
declared that cliques were necessary. In answer to the 
question, "Are you accepted into the group you desire to
^Table VIII, p. 29.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
- 2 9 -
TÂBLE VIII
DISTRIBUTION OF RESPONSES BY STUDENTS BY GRADES 
REGARDING EMPHASIS PLACED UPON ACTIVITY PROGRAM
Emphasis on Band and Music Too Much Not Enough OK As Is
Grade 7 1 5 50
4 3 33
9 0 5 3510 1 5 2511 3 5 2012 0 B 14
Total 9 31 177
Emphasis on Athletics Too Much Not Enough OK As Is
Grade 7 0 11 45B 2 5 33
9 1 5 3410 2 7 2211 2 4 2212 5 9 B
Total 12 41 164
Emphasis on OtherActivities Too Much Not Enough OK As Is
Grade 7 1 22 33B 1 31 B
9 1 21 IB10 0 20 1111 2 22 412 0 17 5
Tot al 5 133 79
Emphasis on Number ofAthletic Contests Too Much Not Enough OK As Is
Grade 7 0 11 45B 0 10 30
9 0 9 3110 0 13 IB11 1 B 1912 0 7 15
Tot al 1 5Ô I5B
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assoclate with?*» eighty students said yes, ninety answered 
that they usually were, and forty-two students believed that 
they were seldom accepted into their desired group.
Acceptance by other students and being liked by other 
students was considered a part of school success. Ninety- 
nine pupils were as popular as they thought necessary; nine 
believed that it did not matter; a majority of students, 109, 
would have liked to be more popular with other students.
Four students considered that additional popularity would 
help them. The opinion of 159 students was that added popu­
larity would not affect success either way.^
METHODS OF INSTRUCTION
Study Halls and Homework. The majority of the students 
who participated in the survey wanted more instruction in how 
to study, especially in certain subject areas which required 
special methods of attack. Seventy-one responses indicated 
help was not needed and twenty-four indicated that assistance 
in how to study would not help. One hundred twenty-two 
respondents believed additional instruction would be bene­
ficial.
The value of work done at home was doubtful according 
to some students. Forty-two reported that they did not have 
homework and could not evaluate its importance. Forty-five 
were of the opinion that homework did not help to any extent
'^Table IX, p. 31.
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TABLE IX
FREQUENCY DISTRIBUTION OF RESPONSES OF STUDENTS BY 
GRADE CONCERNING CERTAIN FACTORS OF RELATIONSHIPS
WITH OTHER STUDENTS
Are Student Cliques Necessary? Necessary Not Necessary
Grade 7 24 32S 10 30
9 9 3110 7 2411 5 2312 3 19
Total 4S 159
Accepted in Desired Group? Yes Usually Seldom
Grade ? 18 23 15S 13 19 8
9 17 18 510 9 15 711 13 12 312 10 8 4
Tot al 80 95 42
Would More Popularity Help? Help Hinder Doesn^t Matte
Grade 7 10 2 448 11 0 29
9 7 1 3210 13 0 1811 8 1 1912 4 0 18
Total 53 "4 159
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in school progress while one hundred twenty-two believed 
homework was of help in doing better in school work.
Study halls were considered a waste of time by only 
seven of the students. According to twenty-seven, study 
hall periods were often a waste of time. A large majority 
of the respondents from each class felt that study hall per­
iods were useful and necessary to satisfactory progress.^
Competition and Participation. One item of the sur­
vey was concerned with competition for grades. Twenty-three 
of the students believed that competing with other students 
hindered them from satisfactory progress. Eighty-three were 
of the opinion that competition had little or no effect upon 
their achievement. A slight majority. 111 students, said 
they were helped to do better in school work by competing 
with other students.
Participation in class discussions received consider­
ation and brought varied answers. Twenty-two students were 
doubtful and did not think additional participation would 
help their progress, and sixty-six replied that they did not 
think this participation affected progress, A considerable 
number, 129, believed that participation helped them very 
much.
The extent to which informality in class discussions 
helped in the learning process was evaluated. The opinions 
were divided quite evenly: sixty-five thought informal
^Table Ï, p. 33.
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TABLE X
DISTRIBUTION OF RESPONSES BY GRADE REGARDING VALUE OF 
STUDY PERIODS, TRAINING IN STUDYING, AND HOMEWORK
Study Periods ConsideredA Waste of Time? Always Usually Useful
Grade 7 2 6 4SS 2 2 36
9 1 6 3310 0 4 2711 0 7 2112 2 2 IS
Total 7 27 1Ô3
Would More Instruction In How To Study Be Helpful? Would Help Wouldn*t Help NotNeeded
Grade 7 24 2 30a 30 3 7
9 21 9 1010 19 3 911 11 5 1212 17 2 3
Total 122 24 71
Homework Considered Helpfulfor School Progress? Helpful No Help Don *t Have
Grade 7 30 11 15
ê 25 10 5
9 21 13 610 IS 7 611 19 3 612 17 1 4
Total 130 45 42
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
-34-
classes enabled them to learn more, seventy-three considered 
informal classes a hindrance to learning, and seventy-nine 
believed such classes did not affect learning either way.9 
The majority of students felt that classes were about right 
in the degree of informality while only ten believed classes 
were too informal compared to thirty-five who thought classes 
were too formal.
The students were also conscious of class size in 
relationship with progress in school. Students who were in 
classes numbering over thirty students believed them def­
initely too large. Though one high school class in Speech 
numbered ten students, no one indicated that this was too 
small.
Ninety students believed that instructors should give 
more explanations regarding lessons and lesson assignments 
while only one thought teachers gave too much explanation.
The remainder of pupils believed this phase of teaching was 
adequate.
Reward and Failure. Praise, recognition, and grades 
as rewards for achievement were believed to motivate in 
varying amounts. This recognition helped twenty-nine students 
very much and encouraged 114 to attempt to do better. A sub­
stantial number, seventy-four, were doubtful and said that 
rewards for achievement did not help them to do better in 
school work.
^Table XI, p. 35.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
- 3 5 -
t a b l e XI
DISTRIBUTION OF RESPONSES BY GRADE REGARDING HELPFULNESS 
OF COMPETITION, PARTICIPATION, AND INFORMALITY
IN CLASSES
Did Competition With Others Help? Help Hinder Didn»tMatter
Grade 7 27 6 23Ô .20 5 15
9 17 4 1910 18 3 1011 16 4 812 13 1 8
Tot al 111 23 83
Did Participation Help In Doing Better? Help No Help Didn»tEffect
Grade 7 26 4 26
ê 22 6 12
9 30 4 610 21 4 611 16 3 912 14 1 7
Total 129 22 66
Learn Better in Informal Classes? Learn More Learn Less Didn't Matter
Grade 7 16 11 298 12 11 17
9 8 25 710 12 8 11II 11 12 512 6 6 10
Total 65 73 79
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At the other extreme from reward for success was 
failure for work poorly done. Only three students considered 
failure a kind of motivation that caused them to try harder. 
Seventy-nine students believed failure had the opposite 
effect upon their work by causing them to become discouraged. 
A fewer number, fifty-three, thought the feeling of failure 
did not bother progress. Eighty-two expressed the opinion 
that they were unable to evaluate this topic as they had not 
encountered failure to any extent in school work.
Related to success and failure was the idea of these 
standings being made known to other students. When asked 
about the teacher telling grades and standings on tests and 
work done, only nineteen answered that they liked it. 
Seventy-one answered that they disliked this procedure to 
the extent that it was detrimental to their work. Over one- 
half of the students believed that this did not have any 
effect upon their work.^^
Evaluation of Students* Work. The teachers* evalua­
tion of the work done by the students were considered from 
the viewpoint of tests and marks. Forty-nine students indi­
cated that too many tests were given while 161 students 
believed the number given to be about right. Orally read 
tests (the questions read by the teacher during the testing) 
were compared to tests in which the questions were written.
l^Table III, p. 37.
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t a b l e XII
DISTRIBUTION OF RESPONSES BY GRADE REGARDING EFFECT 
OF REWARD, FEELING OF FAILURE, AND EVALUATION 
IN PRESENCE OF OTHER STUDENTS
Rewarded For Good Work So Wanted To Do Better Very Much Some Didn'tMatter
Grade 7 5 21 30S 4 25 11
9 7 22 1110 3 29 Ô11 6 15 712 4 11 7
Total 29 114 74
Feeling About Evaluation of 
Work In Presence of Other Didn'tStudents Liked It Disliked It Care
Grade 7 1 23 32S 5 12 23
9 4 20 1610 3 S 2011 3 3 2212 _3 __5 14
Total 19 71 127
Did Feeling of Failure Discour­ Encour­ Didn't Didn'tDiscourage From Trying aged aged Have MatterFeeling
Grade 7 16 0 IS 22S 21 0 11 S
9 14 0 10 1610 14 0 4 1311 7 1 5 1512 J 7 2 _S _iTotal 79 3 32 53
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
— 3 Ô“
Thirty students felt that orally read tests were easier to 
take than written ones. One hundred fourteen students con­
sidered orally read tests more difficult tidiile seventy-three 
students decided there was no special preference between the 
two types of tests.
In answer to the question regarding the fairness of 
marks received in relation to the amount of work done, no 
students answered that they were graded too high. Only 
twenty pupils considered their grades too low for the amount 
of work performed. A large majority of the students sur­
veyed, 1971 believed that teachers were usually fair in 
giving marks which the students deserved.
The marking system was evaluated as to whether or not 
students were able to understand their progress from their 
report cards. Twenty-three claimed that they did not always 
understand the marking system. One hundred ninety-four said 
that they were able to determine their progress in school 
from their report cards.
Fairness to Students Who Would Apparently Drop Out.
A factor of concern to some students was the extent to which 
there seemed to be equal opportunity between students who 
did not plan to continue attending school and those students 
who made it known that they planned to finish high school 
and would probably attend college. The largest number of
^^Table XIII, p. 39-
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t a b l e XIII
DISTRIBUTION OF RESPONSES BY GRADE REGARDING FAIRNESS
OF M a r k s , u n d e r s t a n d i n g  of r e p o r t c a r d s , AND
COMPARISON OF SOME TESTS
Did Students ReceiveMarks Deserved? Usually Too High Too Low
Grade 7 42 0 14Ô 40 0 0
9 0 210 29 0 211 26 0 2
12 22 0 0
Total 197 0 20
Were Orally Read TestsMore Difficult Than More Le ss NoWritten Ones? Difficult Difficult Difference
Grade 7 20 9 27Ô 22 8 10
9 24 4 1210 20 3 811 17 3 812 11 3 8
Total 114 30 73
Understood Progress FromGrades On Report Card? Understood Didn’t Understand
Grade 7 47 98 34 6
9 37 310 28 311 26 212 22 0
Total 194 23
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students, ninety-nine, had not noticed any difference in op­
portunity. Ninety-three students thought that equal opportun­
ity did exist for all students. However, a large enough 
minority to create a problem, twenty-five students, felt that 
equal opportunities did not exist for those who were appar­
ently going to drop out of school before finishing. These 
students may have been considering dropping out and may have 
needed encouragement or the opportunity to discuss their 
problems.
TABLE XIV
DISTRIBUTION OF RESPONSES BY STUDENTS BY GRADE REGARDING EQUAL OPPORTUNITY FOR STUDENTS WHO PLANNED TO TERMINATE THEIR SCHOOL WORK COMPARED TO THOSE WHO PLANNED TO CONTINUE SCHOOL
Response 7 d 9
Grade10 11 12 Total
Opportunity Was Not Equal 5 3 S 3 4 2 25
Opportunity Was Equal 16 22 16 10 14 15 93
No Difference Noticed 35 15 16 1Ô 10 5 99
HOME INFLUENCE
Cost of Attending School. The economic level of the 
families of some students seemed to indicate that any extra 
costs connected with attending school would cause hardships, 
In the survey, three students believed that this was very
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much the case with their families. Fifty-three students felt 
that their attending school brought increased economic burdens 
on their families to some extent. A decided majority (l6l 
students) did not consider such costs were detrimental to the 
family economy. Allied with costs of attending school were 
solicitations by the school through the students for various 
charitable institutions. Parental attitude may have been 
reflected when forty-two students stated that such solicita­
tions had no place in the school. An almost equal number, 
forty-eight students, said that the school should be very 
qctive in soliciting. More than one-half or 127 pupils 
thought that this should be a limited part of the school pro­
gram.
A few students had quit school to work, particularly 
in the oil fields. The question, "Which seems of more value 
to you now, the offer of work or the completion of high 
school?" was asked. Twenty-four students declared that work 
appeared to be more worthwhile ; seventeen of these were in 
the Seventh and Eighth Grades, and seven were in High School. 
Of the remaining respondents, iSl expressed the belief that 
finishing high school was of greater value.
Encouragement from Home. A factor of some concern 
was the amount of encouragement to attend school which the 
students received at home. Only seven pupils said that their
^^Table XV, p. 42.
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TABLE XV
DISTRIBUTION OF RESPONSES BY GRADE RELATIVE TO COST
OF ATTENDING SCHOOL
Cost of Attending School Work Hardship on Family? Very Much Some Doesn'tAffect
Grade 7 3 8 45Ô 0 8 32
9 0 11 2110 0 13 1811 0 9 1912 0 4 18
Tot al _ _ 53 161
Should School SolicitFor Charity? Very Much Some None
Grade 7 11 40 5S 12 24 4
9 10 24 610 5 12 1411 6 17 512 4 10 8
Total 43 127 42
Offer of Work of More Value Than Completing School?
WorkMoreValue
SchoolMoreValue Don* t Know
Grade 7 11 45 08 7 32 1
9 3 34 310 2 26 311 2 24 212 0 20 2
Total 24 181 11
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parents did not give encouragement. Thirty-seven students 
indicated that they received some encouragement from home, 
while 173 students said their parents encouraged them very 
much. Closely related to encouragement from parents was 
parental approval of the school to the extent they expressed 
the belief that school was helping the students. One hundred 
eighty-eight students thought their parents considered school 
beneficial; five students said their parents believed school 
was not helpful; and twenty-four were unable to evaluate 
this factor as they did not know their parents’ feelings 
about it
The extent to which ill health handicapped school 
progress was estimated by eleven as "very often," ninety-two 
as "sometimes," and 114 as "none."
Parental Interference in School Life. In the belief 
that encouragement from parents may reach the stage of inter­
ference, some students were concerned with the effect of 
this factor upon school progress. This was considered from 
two views: one, the extent to which parents interfered with
things students wanted to do that they felt would be helpful; 
and, two, the extent to which parents demanded students take 
courses or do things they considered harmful to progress in 
school. Enough students indicated strong interference to 
consider this a problem. These distributions are given in
Table XVI, p. 44.
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TABLE XVI
DISTRIBUTION OF RESPONSES BY GRADE REGARDING STUDENT 
EVALUATION OF PARENTAL ENGOURAGEI'AENT FOR SCHOOL
Did Parents Encourage School Attendance? Very Much Some
Didn* t 
Care
Grade 7 39 14 3
34 4 2
9 30 9 110 27 3 111 23 5 012 20 2 0
Total 173 37 ~7
Did Parents Think School Didn’tWould Help Student? Help Not Help Know
Grade 7 45 2 9B 36 0 4
9 33 1 610 26 2 311 2B 0 012 20 0 2
Total IBB 5 24
Did 111 Health AdverselyAffect Success? Very Much Some None
Grade 7 5 25 26B 3 24 13
9 2 15 2410 1 12 IB11 0 10 IB12 0 6 16
Total 11 92 114
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Table ÏVII.I^
The amount of parent-school contact necessary to as­
sist in school progress showed varied responses. Eleven 
students felt that the school had too much contact with par­
ents, forty-two considered additional contact would be 
desirable, and I64 were satisfied that adequate contact to 
insure normal progress existed.
THE TEACHERS
Treatment of Students. Teachers were considered fair 
in their treatment of students by 191 respondents and usually 
unfair by twenty-six. Forty-five accused teachers of causing 
entire classes to suffer for ill-feelings caused by a few.
One hundred seventeen students expressed the opinion that 
this happened rarely while fifty-five said that it did not 
happen. Teachers were sometimes guilty of favoritism accord­
ing to 125 pupils. Fifty-two students had not noticed any 
favoritism while forty felt that it was evident quite often.
Control of Classes. The students surveyed expressed 
varied opinions regarding the degree to which teachers allow­
ed students to get away with too much. Thirty-one said, 
"None”; 135 answered, "Seldom”; fifty-one said, "Usually”.
The opposite view of the extent to which teachers were so 
strict that it interfered with learning showed these results: 
11Ô said such strictness was not evident, eighty-three
^^TableXVII, p. 46.
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TABLE XVII
DISTRIBUTION OF RESPONSES REGARDING STUDENT EVALUATION 
OF PARENTAL INTERFERENCE AND CONTACT WITH SCHOOL
Did Parents Interfer With 
Things Wanted to Do toAid Success? Very Much Not Enough None
Grade 7 10 2 44a 5 3 32
9 5 1 3410 3 2 2611 1 1 2612 0 2 20
Total 2k 11 180
Did Parents Force to DoThings Hindering Success? Very Much Some None
Grade 7 2 11 43â 1 â 31
9 0 6 3410 0 3 2811 0 0 2812 0 0 22
Tot al 3 2Ô 186
Did Parents And School HaveAdequate Contact to Aid AboutSuccess? Too Much Not Enough Right
Grade 7 6 5 45â k 3 33
9 0 12 2810 0 8 2311 0 7 2112 -i _z 14Tot al 11 42 164
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believed that such strictness seldom occurred, and sixteen 
felt strictness often interfered with learning. The extent 
to which teachers used authority unnecessarily because they 
were in position to do so was checked. Seventy-three 
students believed this did not exist, eighty-eight said that 
it seldom happened, and fifty-six students felt unnecessary 
authority was used quite often.
Attitude of Teacher. A large majority of the re­
spondents, 197, believed that teachers were friendly to 
students. Five students wondered if teachers didn't over­
work trying to be friendly to the extent that they were too 
friendly. The same number of students, 199, said that 
teachers should be able to give and take a joke and expressed 
belief that it aided classes yihen teachers possessed a sense 
of humor. One hundred sixty-six students wanted teachers to 
respect their opinions and beliefs and believed that it help­
ed them to learn from such teachers. Only two said that this 
did not help.
The Teacher and His Subject. The importance of the 
teacher and his personality compared to the subjects he 
taught was considered. Seventy-five pupils said that they 
usually liked best the subject taught by their favorite 
teacher. Fifty-seven said this was sometimes the case, 
while eighty-five said there was no relationship between 
favorite teachers and best-liked subjects.
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FREE RESPONSES ABOUT TEACHERS AMD SCHOOL
The students answering the questionnaire were given 
the opportunity to express opinions in the form of free re­
sponses regarding qualities and characteristics which they 
liked in teachers, qualities which teachers possess that 
aided in learning from them, qualities disliked in teachers, 
and characteristics teachers might possess which hindered 
learning from them.
The school as a unit or any phase of the school pro­
gram was analyzed and evaluated in the same manner. The 
students had the opportunity to write about qualities or 
specific things which were most liked, most disliked, consid­
ered of most help in achieving success, and considered con­
tributors to failure in school life.
All responses were recorded with the assumption that 
each response was a first choice and considered of most im­
portance to each student even though he might be the only one 
who thought so.
Qualities of Teachers Liked and Considered Most Help­
ful. The respondents were very interested in evaluation of 
qualities of teachers which aided successful teaching as 
indicated by the fact that this particular area of the survey 
was answered by everyone taking part. This was not true of 
the parts in which factors related to teachers and unsuccess­
ful learning and factors of the school were considered.
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The teacher quality of "fairness to students" and 
"not showing favoritism" was the most frequent free response 
from the students. Fifty-three students considered this the 
best-liked and important characteristic a teacher could 
hâve, though only six believed that fairness aided in learn­
ing from the teacher. The second most frequent response was 
the ability on the part of the teacher to maintain order in 
the classroom. Next in order of frequencies of response 
were giving help freely to students, conducting adequate 
explanations in classes, and possessing a sense of humor.
A representative selection of answers by students 
with grade levels shown in parentheses concerning the best- 
liked qualities of teachers follows:
If he can take a joke and give freedom from class once in awhile.When he is nice and teaches clearly so every­one can hear.When they are nice, friendly, but strict. Be friendly out of class.I like them because they do their best to us what we need to learn. (7)
One who doesn't let personal feelings put the students grades down for them.To be kind, but firm.Strict, but not to strict. Doesn't always do everything in a strict way. Lets us give our advice once in awhile about a subject. (8)
If he or she is willing to help you understand what you can*t get.A teacher who is friendly with the students and help them in their slumps in a subject.Man teacher that is on the ball and knows what he is talking about. Uses illustrations. (9)
A teacher shouldn* t be too straight faced in teaching or class gets bored.Being able to get along with pupils.Not as strict as a prison warden. (10)
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
-50-
Being fair and treating students as other re­spectable individuals.Ability to keep class well disciplined.Taking an interest in the students and try to help them be interested in school. (11)
A good background for teaching and brings him­self down to a level with the kids.Able to be firm without being nasty about it.Have a sense of humor, and good background for the subject they teach. _ _Tries to help each student. ( 12)"̂ ^
A representative selection of statements from the 
questionnaires regarding qualities of teachers that were 
considered most-helpful are presented below:
By the way they have us get our work in so that we get a good grade.When he answers always your questions. (7)
One who explains fully one way and doesn’t confuse you by three others.Make us get our work in.Knowledge of udiat they are teaching.To be able to explain a thing without being impatient. (Ô)
Makes kids pay attention and having each and everyone have his say so. (9)
Keep the attention of the students.His or her interest in your (student) progress.Reasoning power, ability to speak or demon­strate the material, putting lessons to practical use. (10)
Way he runs his class. How interesting he makes it for the kids.Gaining the respect of others. (11)
Not to do the same thing over every day.Thier (sic) citizenship being good. Being down to earth with the pupilsOne %dio acts like other people have feelings as well as they. (12)1®
16■' From selection of responses. Question 2, Appendix,
l^From Selected responses, Question 1, Appendix, p. yg,
p. 7Ô.
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All responses regarding favorable and desirable 
qualities seen by the students were classified, tabulated, 
and presented.^^
Qualities of Teachers Disliked and Considered 
Hindrances to Learning. Unfairness was considered the most 
disliked quality according to frequency of response by the 
students. Showing favoritism was considered the most dis­
liked teacher quality by forty-three respondents. Eighteen 
pupils, all from Grades Seven and Eight, disliked harsh 
treatment most. Some other qualities in order of frequency 
of response were autocratic and dictatorial methods, lack of 
class control and discipline, excessive strictness, lack of 
ability to explain, display of temper, the use of themes as 
punishment, and griping at students.
Some statements taken from the responses indicate the 
sentiments of the students regarding characteristics of 
teachers which they disliked:
When someone else does something and the whole class has to take punishment or stay after class.When they wont help you with things.When they show off. (7)
One that shows authority too much.If they have pets and don’t seem to care about what you learn. (Ô)
Not getting down to business, wasting time.If they can*t stand up to a student and make that student mind. (9)
^'^Table X7III, p. 52,
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TABLE XVIII
FREQUENCIES OF FREE RESPONSES OF STUDENT ESTIMATIONS 
REGARDING LIKABLE AND HELPFUL QUALITIES
OF TEACHERS
Qualities FrequencyBestLiked
of Response Most Helpful
Relationships With StudentsNot show favoritism 53 6Ability to keep order 27 16Friendly and sociable 13 SInterest and understanding 6 14Lenient, not strict 6 1Recognize student ideas and opinions 4 0Feelings not interfere with grading 1 0Encourage student initiative 0 1
Teaching AbilityWill give help freely 19 11Give adequate explanations IS 51Intelligible; on level of students s 13Has good teaching methods 10 7Demands work completed on time 4 3Ability to create interest 2 10Give hard assignments 1 0Give class work without nagging 0 1Offers study under supervision 0 1Conduct impartial, unbiased discussions 0 3
Personality TraitsConsiderate, kind, patient 26 15Has sense of humor 17 10Attractive personal appearance 4 2Commands respect; dignified 3 2Emotional stability 2 4Honesty 2 0Leadership ability 1 1
Preparation and BackgroundKnowledge of subject 9 10Interest in subject taught 0 3Intelligent 0 1
Good Man Teacher 1 2
Nothing Specific 1 4
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They always do things for their own convenience and not for convenience of student.One who treats you like a first grader.One who makes fun of kids in class.If they think they know it all and figure they are so much better than the students. After all, they are older and we probably will know just as much when we are that old. (10]
A teacher that is afraid of the kids or thinks his word is law.Superiority, when it is stressed just to show who is boss, (11)
When you are giving it all you^ve got and they act as if you haven’t even tried. (12)
The quality of teachers most detrimental to pupil 
progress according to frequency of response was the lack of 
ability or inclination to explain class work. Forty-one 
students believed this was most important. Lack of class 
control, covering subject material too rapidly, poor emphsis 
with stress upon unimportant facts, unintelligible speech, 
failure to create interest or to motivate, and lack of sub­
ject knowledge were some of the most frequently mentioned 
obstacles to pupil success.
The thoughtfulness and thoroughness with which the 
characteristics of teaching considered harmful was evaluated 
by the students may be indicated by a representative selec­
tion of responses:
Doesn’t help you much, just gives you work to do with no help. (7)
When he doesn’t give much time to work.Too much fredom for the class and doesn’t explain fully. (8)
l^From selections of responses. Question 3, Appendix,p. 7̂  •
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If they talk so low you can hardly hear them 
and don*t make things clear. (9)
She takes too much time telling what she has said three times already.Indifference to pupil problems.Always gets off the subject. (10)
A teacher that is just there to teach and doesn’t care whether the class gets it or not. (11)
When he depends upon the students all the time.I can’t stand to have a teacher talk during a test. (12)19
All responses related to qualities of teachers which 
pupils disliked and considered detrimental to success of 
students were classified and presented by frequencies of
responses.20
Factors of the School Best-Liked and Considered Most- 
Helpful. Forty-five students liked the entire school pro­
gram without indicating specific factors. This compared to 
seventy-nine who attributed their success in school to the 
entire school program. Sociability and having friends was 
most popular to thirty-three students and considered of 
greatest help to sixteen. Good teachers and the resulting 
good instruction was believed to be most valuable in school 
success by fifty-six respondents, while twenty-one considered 
excellent teachers the best-liked factor of the school.
Sports and athletics were favored by thirty-one, although 
only two students expressed the belief that sports contributed
^9prom selected responses, Question 4, Appendix, p. 7Ô. 
20Table XIX, p. 55.
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table XIX
FREQUENCIES OF FREE RESPONSES OF STUDENT ESTIMATES OF 
TEACHER QUALITIES LEAST-LIKED AND DETRIMENTAL
TO LEARNING
Qualities FrequencyLeastLiked
of Response Most Detrirae nt al
Relationship With StudentsShowing favoritism 44 3Mean and harsh treatment 29 9Autocratic; exceedingly strict 2â 21Yelling; griping; insulting 9 1Don’t hear student side 2 0No interest or understanding 1 6Too friendly 2 0
Teaching AbilityLack of class control 14 13Lack of ability to explain S 45Give no help 4 13Lack motivation ; dull classes 4 9Give too much work 4 3Not allow enough time 2 8Stress unimportant; repetition 2 8Too many tests 2 0Indifferent to work 2 6Talk too much 2 3Unintelligible speech;not on student level 2 12Waste time; horseplay 1 1Create disturbances during tests 0 2
Personality TraitsConceited 12 9Lack emotional stability; moody 10 5Show-off 4 1Show disapproval by expressions 1 0
Preparation and BackgroundLack of subject knowledge 4 7Teach biased and questionable ideas 1 4
PunishmentGive theme writing 5 0Retain after school 0 1
Nothing Specific 14 16
Not Answered 5 15
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most to their success. The entire activity program was the 
favorite factor of school according to sixteen pupils; none 
listed activities as having had a major part in aiding 
success.
Selected statements from student responses show a 
variety of opinions regarding factors of the school most 
favored:
Meet new children.Some of the subjects and I*m getting an 
education. (7)
The teachers.The ability to associate with others and make friends. The wholesome ability of trying to get ahead.It extends our knowledge. (8)
Being with people my age.Good class that wants to learn.The feel of freedom and responsibility that we seem to be getting more of, (9)
Being able to take subjects you want.Having informal classes. (10)
Everyone is given an equal chance.Freedom yet kept under control so we can learn something.Working together and making friends while learning. (11)
Knowing it will help me in the future when I am on my own.Opportunity to better myself. (12)^-‘-
Some answers regarding factors of the school which
the students believed related to success show:
The cooperation of teachers. (7)
Learn how to get along with other people.
^^Selections from responses, Question 1, Appendix,
p. Ô2.
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Having fun In working with others, (8)
The subjects that help you when you are in college.Having books to look things up. (9)
Study periods before classes.Teachers and new modern textbooks. (10)
Learning to take orders.Plenty of time to study. (11)
Taking subjects that make you think.It is small and you can get guidance in many matters from the teachers because they have time for you.Having to get assignments or take the consequences.Cooperation of teachers and students.To mingle with others and get over being shy.Encouragement through liberties we have in 
P.H.S. (12)22
All responses by the students were recorded and pre­
sented by frequency of mention in Table X X .23
Factors of the School Disliked and Considered Harmful 
to Progress. Specific subjects were mentioned as least 
liked by fifty students from Grades Seven and Eight compared 
to none from the Senior High School. Inefficient teachers 
were not liked by twenty-six, while eighteen believed such 
teachers contributed most to pupil failure. Forty students 
claimed nothing hindered them to any extent. That students 
realized their own limitations was indicated by nine who 
believed lack of ability contributed to their failure, and 
twenty-four who considered lack of application as the greatest
22selected responses. Question 2, Appendix, p. 82. 
23Table XX, p. 58.
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TABLE XX
FREQUENCIES OF FREE RESPONSES OF STUDENT ESTIMATES OFBEST-LIKED AND MOST-HELPFUL FACTORS OF THE SCHOOL
Factors Frequency of ResponseBest MostLiked Helpful
School ProgramEntire school program 45 79Sports 31 2Activity program 18 0Home Economics courses 7 9Well-supervised study periods 4 4Short classes 2 0Driver training course 1 1Longer periods 1 0Small school for individual help 0 1Library and reference 0 3
Relationships With Others 16Sociability; having friends 33Good teachers 23 60Cooperation between teachers. students 4 6Equal opportunity for all 4 0Lecturing by teacher 1 0Order in classes 1 1Apple-polish with teachers 0 0
Self-realization BenefitsAdded freedom earned; Honor cards S 2Help for the future 6 5Learn about the world 5 1Added responsibility 2 3Challenging work 2 7Own ability 1 3To be kept busy 1 0Learning to take orders 0 3
Out side-of-school FactorsVacation 5 0Four o* clock 3 0Get away from home 2 0
Nothing in Particular 1 4
No Answer 5 7
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factor hindering success.
More questions were left unanswered in this part of 
the survey than in any other. Twelve students did not answer 
factors related to dislike and twenty-one did not answer re­
garding factors considered detrimental to success. All 
responses were presented in Table XÏI.^^
Representative selections follow showing responses 
regarding factors of the school which were disliked;
People bothering you when you want to work. (7)
Certain subjects.Messy lavatories. (8)
I dislike having to stand in a room and have to give a report of some kind.Long lessons where you have to take work home. (9)
Not able to take subjects I feel I should and want to take. (10)
The way some kids cheat.Smart acting students. (11)
Variety of subjects offered. (12)^5
Samplings of responses which indicated the thinking 
of students regarding factors considered hindrances to suc­
cess follows:
Nothing.Groups of superior students.Don*t dislike anything about school. (7)
Noisy pupils.The subjects I don’t like to take. (8)
82.
24Table XXI, p. 60.
^^gelections of responses, Question 3, Appendix,
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TÂBLE XXI
FREQUENCIES OF FREE RESPONSES OF STUDENT ESTIMATES 
OF MOST-DISLIKED AND DETRIMENTAL FACTORS 
RELATED TO SCHOOL SUCCESS
Factors Frequency of Response
Least
Liked
Most 
Detrimental
Curriculum and Program 
Specific subjects 
Tests
Too long assignments 
Too easy; lack challenge 
Homework
Lack subject choice
Class and study hall combinedAll phases of school
Give oral reports in class
Lack of supervision during study
Double-period classesLack of articulation; repetition
Teaching Staff
Inefficient teachers Specific teachers 
Criticism of front of others 
New teachers trying to take over
Student Relationships
Superior-acting students 
Students cheating 
Students annoying others 
Lack of friends
Disciplinary Measures Theme writing 
Partiality in penalties 
Physical punishment
Self-LimitationsInability to take orders 
Feeling of no freedom; rules Demand for perfection Honor card abuse 
Own lack of application Own lack of ability
No parental interest
Nothing in Particular 
No Answer
50 21S 16 106 45 05 44 02 21 11 61 00 1
35 3S20 135 02 0
19 32 02 51 0
3 33 02 0
1 01 11 01 2
0 240 90 5
IS 4012 21
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I am slow to catch on.
I can't speak clearly and write plainly.Too much writing on something one already knows. (9)
Mother not caring if I go or not, (10)
The fact that certain subjects are not offered each year. It seems difficult to get all subjects one wants to take. (11)
Getting into trouble.Students who think they are better than anybody else.If some classes are too lenient, I can't concentrate on my studies with all the noise and confusion. (12)2o
ATTITUDE OF PARTICIPANTS TOWARD SURVET
The students regarded the survey as an important part 
of their school life for the term. The students answered the 
questionnaire with surprising seriousness and concentration.
A few students were inclined to feel jovial at the oppor­
tunity to take part in the survey, especially to be able to 
write about the teachers. This attitude was replaced as the 
survey progressed by a serious attempt to evaluate the 
factors of the school and a wholesome attitude of concentra­
tion.
Many students expressed orally the belief that more 
complete understandings could well result from the entire 
survey. The students were concerned with school successes 
and ways to improve and increase their opportunities for 
achieving those successes.
^^Selections of responses. Question 4, Appendix,p. 82.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
STATEMENT OF THE PROBLEM
The purpose of this study, as stated Chapter I, was 
to determine some of the factors of the Poplar Public School 
program which the students considered related to their suc­
cesses in school. In accord with the belief that lack of 
interest and dislike contributed to the resistance to learn 
on the part of the pupils, the survey attempted to discover 
those characteristics and features of teaching and the school 
program which the students liked, disliked, considered help­
ful, and considered detrimental. In brief, the study attempt­
ed to furnish information to provide a basis for improvement 
of the school program.
PROCEDURE
The participants of the study were 21? students in 
Grades Seven through Twelve, inclusive, enrolled in the 
Poplar (Montana) Public School during the school term 
1953-54.
The study was initiated by interviews with fifty 
students selected at random during a two-month period. The
- 62 -
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information obtained from the interviews was recorded, ana­
lyzed, and used to prepare a questionnaire which was used to 
obtain students' responses. A copy of the questionnaire may 
be found in the appendix of this paper.
Student reactions were sought about what was taught 
in school, the activity program, the teachers, relationships 
with other students, methods of instruction, and home influ­
ence with the effect each had upon liking and success. The 
results were tabulated and summarized.
CONCLUSIONS
The following conclusions seem tenable from the in­
formation presented in the study:
What is Taught in School
1. The upper grade students were more critical of 
the variety of subject offerings than the lower grade 
students.
2. Many students wanted a Foreign Language course 
added to the curriculum,
3. Students expressed dislikes toward certain sub­
jects, but often believed these same subjects would help 
them most.
4. English courses were believed to be the most 
helpful subjects.
5. Dislike of subjects often affected success in 
studying those subjects.
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6, Over one-half of the students considered added 
training in every-day living desirable.
Student Activities
1. A large majority of the students believed an ac­
tivity program to be worthwhile and enriching in the school 
program.
2. The cost of attending activities prevented sixty-
one pupils from taking part to varying extents. This indi­
cated that these costs might well be investigated,
3. Some conflicts existed between in-school activi­
ties and out-of-school activities for 36.4 per cent of the 
students surveyed.
4. Participating in activities did not take too much 
time from school work in the estimation of all but one of 
the students.
5. The emphasis upon activities was considered ade­
quate by a majority of the respondents.
Student Relationships
1. While cliques were not considered necessary to a 
majority of the students, acceptance and being liked by 
other students were considered important factors in school 
success.
2. The problem of student popularity appeared to
need consideration as forty-two students believed they were 
not accepted by the friends they wished to have, and lack of
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popularity seriously hindered four.
Methods of Instruction
1. Additional instruction was needed in attacking the
problem of establishing good study habits by 56.2 per cent of
the students.
2. The same number who needed help in how to study, 
122 students, believed that homework was helpful.
3. Evidence presented about helpfulness of informal 
classes was inconclusive as 29.9 per cent, 36.2 per cent, and 
41.9 per cent of the respondents answered, in the same order, 
that in informal classes they learned more, learned less, and 
could notice no difference.
4. While reward and recognition for achievement en­
couraged students to do better, failure for work poorly done 
was believed to have the opposite effect by a large majority.
5. Seventy-one respondents felt that having the
teacher inform them of their grades in front of other
students was detrimental to them.
6. Of those surveyed, 52.5 per cent considered 
orally-read tests more difficult than written ones.
7. The matter of opportunity for those planning for 
terminal education compared to opportunity for those planning 
to continue their education needed study as some students 
did not believe these opportunities were equal.
Home Influences
1. Costs of attending school needed consideration as
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many students believed such costs caused economic problems 
for their families.
2. Some students had the opinion that getting a job 
was more important than finishing high school.
3. Encouragement from home to attend school appeared 
to be directly related to the holding power over a student. 
The frequency of response regarding lack of parental influ­
ence decreased with advancement throu^ school; no one in 
the two upper grades lacked parental encouragement. Pupils 
in these classes who had lacked influence evidently had 
dropped out of school.
4. The same relationship existed between responses 
by grade and the belief by the parents that school was 
beneficial.
The Teachers
1. By frequency of response, the quality of fairness 
to students was considered most important; favoritism on the 
part of the teacher was least liked.
2. The ability to keep order was listed as an im­
portant factor in the free responses by the students.
3. The most important quality in helping students 
learn was the ability to give adequate explanations; the 
lack of ability to explain was considered the most detri­
mental to student progress.
4. Some students resented teachers who, in the 
classrooms, made an issue of personal beliefs and taught
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questionable ideas.
5. Students disliked autocratic methods to be used 
by teachers; lack of order in the classroom was considered a 
serious deterrent of learning.
The School
1. Sports and having friends were the most frequent 
responses to the best-liked factors of the school.
2. The teacher and his personality were very im­
portant in the students’ appraisal of the school. Good 
teachers were considered important in contributing to suc­
cess in school; inefficient teachers were considered the 
second most important factor contributing to failure.
3. Students realized their limitations as many indi­
cated lack of ability and application of effort was directly 
related to their failures.
4. Students enjoyed the added freedom that was gain­
ed with added responsibilities during their last year of 
school, yet two Seniors believed honor cards allowed them 
freedom to the extent their school progress was adversely 
affected.
As a result of the survey, it appeared that students 
were aware that certain factors of the school had direct 
influences on interest and success or indifference and 
failure in school life. That the students were capable of 
evaluating these factors in a commendable manner was also 
demonstrated.
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REC OMMEND ATIONS
As a result of the information which has been pre­
sented in this study, these recommendations appear to be 
justified:
1. Because the majority of students seemed to be 
satisfied in general with the school program, few major 
changes seem to be justifiable.
2. Certain phases of the activity program related to 
class functions need more emphasis.
3. In some cases, closer school-home contact should 
be maintained to insure more normal school progress for 
those students.
if. Student demand justifies addition of a Foreign 
Language and Advanced Mathematics courses to the curriculum,
5. Additional training in getting along with others 
and everyday living should be given a place in school 
courses.
6. Teachers should evaluate their methods of instruc­
tion and teaching qualities, maintain and strengthen those 
which students feel have educational value, and discard or 
improve upon those considered detrimental to learning.
7. General features of the school program having 
educational value should be determined, then improved and 
preserved.
8. Factors of the school which contribute to student 
failure should be located, then minimized or eliminated from
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the school environment.
9. Careful planning should provide the opportunity 
for continued student appraisal to provide a more sound 
basis for improving the school program.
This study does not lend itself to broad generaliza­
tions because of the differences in student estimates and 
needs from one time to another. Recognition of the changing 
needs of consumers of education in accord with changing 
society should serve as a cause to remember that there is 
need for continual appraisal of the educational program.
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STUDENT EVALUATION SHEET
Poplar High School
Please give this information:
1. Your Grade  2. Age___
3. Boy  Girl  4. Indian____White_
5. What grades have you repeated, if any?______
This is not a test. It is the opportunity for you to 
think about your school and to indicate the things that 
you think have helped you and the things that have made 
school difficult for you.
You will notice that your name is not placed on these 
papers unless you choose to write it there. That means 
that an honest answer is expected to each question with­
out any fear on your part that you will be held account­
able for your answers.
Please be fair and honest in answering these questions. 
Your honest appraisal may aid in improving our educational 
system.
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I ABOUT m A T  YOU ARE TAUGHT IN SCHOOL
1. Do you wish there were more freedom in choosing subjects you study in school?Yes  No   Don’t Care____
2. If you could choose more of your subjects, would you change to different ones?Yes  No  Don’t Know____
3. If you had your choice, how many subjects would you take each year in school?More Fewer  Same Number____
4. What subject do you wish you could enroll for that is not offered in our school?Subject____________  None
5. What subject, if any, do you dislike most?Subject____________  None___
6. Do you feel that the dislike of certain subjects keeps you from doing well in them?Very Much____  Some____ None___
7. Considering how important it is that you be able to make people understand you, do you think you are taught enough of how to express yourself orally and in writing?Very Much  Not Enough About Right____
Ô. Is Americanism and loyalty to our country discussed in your classes?Very Much  Some____  None___
9. Do you think it would be valuable if students weretaught more about everyday living and family life?Would Help  No Help  About Right____
10. What subject do you feel helps or will help youmost in light of your present plans?Subject____________  None____
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II ABOUT YOUR SCHOOL ACTIVITIES
1. Do you think that school parties, plays, and other activities make school more interesting and worth­while?Yes  No  Don’t Know____
2. Do you like to take part in making school plays and parties a success?
Yes  No  Don’t Care____
3. Do you like to go to school parties and activities?Yes  No  Don’t Care_____
4. Has the cost of school activities kept you from takingpart in them or attending them?Very Much  Some  None____
5* Does the school program keep you from doing or takingpart in things outside of school that would be of morevalue and interest to you?Very Much Some None____
6. Do you have enough school activities such as parties, club meetings, and plays?Need More  Need Less  Is about right____
7. Should the school plan more activities with other organizations?Plan More  Less  OK as is____
5. Is music and band stressed in your school?Too Much  Not Enough OK as is____
9. Are athletics and sports stressed in your school?Too Much  Not Enough  OK as is____
10. Do you feel that your school has enough football,basketball, and other sport contests?Too Much  Not Enough OK as is____
11. Does taking part in activities take so much of your time that you are unable to do well in your other school work?Too Much  Not Enough  OK as is____
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III ABOUT THE TEACHERS
1. Are teachers ordinarily fair to you?Always  Usually  Seldom
2. Do teachers allow pupils to get away with too much so that learning is difficult?Usually  Seldom   None____
3. Are teachers so strict that it interferes with your learning?Often  Seldom None____
4. Do teachers often use authority and make you do some­thing that you feel is not necessary just because they are in a position to do so?Often  Seldom  None____
5. Do teachers often make fun of students?Of You  Of Others  Both  None____
6. Do you think that teachers often take ill feelings caused by a few out on the rest of the class?Often  Seldom________ None_
7. Are teachers too friendly or too familiar with the students?Often  Seldom________ None_
8. Do teachers show favoritism, that is, have pets that get special privileges?Often Seldom________  None_
9. Do you usually like best the subjects taught by your favorite teacher?Usually  Sometimes  Doesn^t Matter_____
10. Are teachers friendly to students to the extent that you are at ease with them?Friendly  Not Friendly  Too Friendly____
11. Does it help when a teacher has a sense of humor and is able to take a joke as well as give one?Helps____  Doesn’t Help  Doesn’t Matter___
12* Does it help to have teachers vAio respect your opinions and beliefs?Helps  Doesn’t Help  Doesn’t Matter____
13. Is your favorite subject taught by your favorite teacher?Always  Sometimes  Doesn’t Matter____
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teachers » QUALITIES
1. What characteristic or thing do you like most about a 
teacher, or what quality do you like for a teacher to 
have?
2. What characteristic or quality of a teacher do you think helps most in learning from him or her?
3. What quality or characteristic do you dislike most for a teacher to have?
4. What quality of a teacher makes it difficult to learn from him or her?
IV RELATIONSHIPS WITH STUDENTS
1. Students often form small, exclusive groups of friends; are these cliques necessary?Necessary  Not Necessary____
2. Are you accepted into and associate in the group you want to be with?Yes  Usually  Seldom___
3. Would it help you if you were more popular with other students?Help_ Hinder  Doesn’t Matter____
4. Are you as popular as you would like to be?Yes No Doesn’t Î4atter____
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V METHODS OF INSTRUCTION
1. Do you find that study periods are a waste of time?Always a Waste  Usually  Useful____
2. Would it help If teachers taught more of how to study?Would Help  Wouldn't Help  Not Needed____
3. Do you find that school work done at home helps you to do better in school?Helps  Doesn't Help  X Don't Have____
4. Tests help to check your progress; how do you feel aboutthe number of tests you have to take?Too Many  Too Few  About Ri^t____
5. Do you find tests that are read orally by the teacher as you take them more difficult than ones with the questions written down?More Difficult  Less Difficult____Doesn't Matter____
6. Do Most classes have adequate discussion of topics studied?Too Much  Not Enough  About Right____
7. Does it help you when you have to work harder in competition for gradés with other students?Competition Helps  Hinders  Doesn't Matter_
Ô. Do you think you do better in school when you take part in discussions in class?Yes  No  Doesn't Matter____
9. Are any of your classes too large or too small to learn well in them?Classes Too Large_________________________Classes Too Small_________________________Class Size OK________
10, Do you understand Aether or not you are doing satis­factory work when you get your report card?Understand  Don't Understand____
11. Does the feeling of failure discourage you from trying to do better in your school work?
Discourages Encourages to Do Better____Don't Have fhis Feeling  Doesn't Matter____
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12. Are you rewarded for achievement by praise, grades, 
and recognition for good work so that you want to do 
well?Very Much  Some  Doesn’t Matter____
13. Do you receive the grades you deserve for the amount of work you do?Usually  Too High  Too Low____
14. Does it bother you when the teacher tells the grades you receive on your work and tests in front of the rest of the class?
Like It  Dislike It  Don’t Care____
15. Do informal classes where students have the right to discuss freely in a friendly fashion help you to learn Better?
Learn More Learn Less  Doesn’t Matter____
16. Are your classes informal enough?Too Much  Not Enough  About Right____
17. Do teachers explain lessons enough?Too Much  Not Enough About Right____
18. Do those students who do not plan to continue their education seem to have equal opportunity and seem to be treated with equal respect as students who make it known that they plan to finish Higb School and possibly 
go to college?Treated Equal  Not Equal  Not Noticed____
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VI HOME INFLUENCE
1. Does the cost of attending school seem a burden and work a hardship on you and your family?Very Much  Some Doesn’t Bother____
2. Do your parents encourage you to attend school?Very Much  Some  Don’t Care____
3. Do your parents have the feeling that school is helping you?Helping  Not Helping  Don’t Know
4. Does the school have adequate contact with your parents so they are well-informed of your progress and difficul­ties in school?Too Much Contact  Not Enough  About Right__
5. Do your parents interfere with things you want to do in school to the extent that it makes it difficult tobe successful in school?Too Much  Not Enou^  About Right
6. Do you feel that your parents make you do things ortake subjects in school that hurts you and your chancesfor success?Very Much  Some  None____
VII MISCELLANEOUS
1. Does the offer of work seem of more value to you now than completing high school?Work More Value  School More Value____Don’t Know____
2. Should schools solicit for charitable organizations such as the March of Dimes through the students?Very Much  Some  None____
3. Does ill-health keep you from doing your best in school?Very Much  Some  None____
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SUMMARY
1. What do you like best about school?
2. What do you think helps you most in being successful in school?
3. What do you dislike most about school?
4. What do you think hinders you most in being successful in school?
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